
As we look toward 
spring and the rejuve-
nation we will un-
doubtedly experience, 
we are also thinking 
about what the 2019-
2020 school year will 
bring. We are in the 
early stages of plan-
ning. 
 
While we don’t plan to 
renovate another new 
site, we are planning 
expansions. We will 
expand our TESA pro-
gram into Bloomington 
with three classrooms 
at the Bloomington 
Transition Center. We 
are excited about our 
collaboration with 
Bloomington Public 
Schools to provide 
transition program-
ming in another com-
munity. In addition to 
this endeavor, we are 
considering additional 
classrooms for SUN 
programming at Con-

cord Education Center. 
We are still determin-
ing the appropriate 
number to meet the 
needs of our member 
districts. Of course 
with more classrooms, 
we will need to consid-
er related services and 
other supports neces-
sary to ensure compre-
hensive programming 
for the students that 
we serve. 
 
Our greatest challenge 
with any expansion, is 
hiring staff to meet de-
mands. We are hopeful 
our partnership with 
the University of St. 
Thomas for the Work 
and Learn program will 
provide a pool of 
teacher candidates ex-
cited to work at Inter-
mediate School District 
917. If you need more 
information about the 
Work and Learn part-
nership, please look in 

your inbox for an email 
from Mark Zuzek. 
 
In other hiring news, 
you should be on the 
lookout for emails 
about opportunities to 
work this summer dur-
ing extended school 
year as well as oppor-
tunities for summer 
professional develop-
ment. We will also be 
sending out an email 
inviting teachers to ap-
ply for lead teacher 
positions as we do 
each year. 
 
I am going to hope for 
more spring-like 
weather in the upcom-
ing weeks. I am re-
gretting not booking a 
spring break trip...but 
maybe it’s not too late! 
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Program Highlight—Transition Education Service Alternative (TESA) Program 
 
By Don Budach, Assistant Director/Principal 
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The Transition Education Service 
Alternative (TESA) program is 
located at the Dakota County 
Technical College in Rosemount 
and addresses the transition 
needs of young adults ages 18-
21. Staff, students, families, and 
community providers work to-
gether to identify students’ 
unique strengths, interests, and 
learning styles to develop a plan 
to provide instructional and com-
munity opportunities to meet 
their transition needs.  Skill areas 
of focus include employment, 
service learning, functional aca-
demics, community resources, 
self-advocacy, post-secondary 
planning, communication, and 
social skills. 
 
Students in TESA have the oppor-
tunity to build their employment 
skills in the community through 
participation in workplace readi-
ness and community-based voca-
tional learning (CBVL) classes. 
The CBVL classes through TESA 
visit ten different sites and per-
form various types of volunteer 
work. Some of the sites that stu-
dents go to include Family Fresh 
grocery store, the Salvation Ar-
my, Rosemount Senior Center, 
Inver Grove Animal Hospital, 
Minnesota Zoo, and Hastings 
Family Services.  The workplace 
readiness class provides class-
room learning opportunities, on-
site practice of job skills, and 
then community generalization 
of employment skills two days 
per week. Over twenty-two stu-

dents are currently participating 
in community-based volunteer 
work through the TESA program, 
building employment skills and 
experiences to be included on 
their resumes. 
 
TESA’s work-based learning (WBL) 
seminar classes have been going 
strong this school year.  Students 
are learning the skills needed to 
explore a career path and find 
work. They are also learning soft 
skills to keep the job once em-
ployed.  
 
Currently, there are thirty-four 
students participating in our 
work-based learning seminar clas-
ses. Students have created re-
sumes, practiced job interviews, 
and participated in informational 
interviews in the community. The 
visual resumes the students have 
created have become exemplars 
across the state. Fifteen WBL stu-
dents are currently employed. 
TESA’s employed students 
worked an average of twenty-five 
to thirty-five hours during the hol-
iday season. For students enrolled 
in our WBL classes, staff provides 
transportation to and from work, 
interviews, and job coaching ses-
sions.  To date, 89.4% of the 
transportation provided was due 
to work and 10.6% for job inter-
views. During this semester, staff 
provided over eighty job coaching 
sessions to students. 
 
This school year TESA has access 
to a Board Certified Behavioral 

Analyst (BCBA). This added re-
source has been instrumental in 
providing staff with valuable 
tools, such as developing Func-
tional Behavior Assessments 
(FBAs) and appropriate Positive 
Behavior Support Plans (PBSPs) 
according to state and federal 
regulations. Additionally, the 
BCBA is able to train staff on how 
to appropriately implement 
plans, allowing students to be 
able to reach their full potential 
in TESA. 
 
We are extremely excited about 
next school year.  ISD 917 will be 
embarking on a unique partner-
ship with Bloomington Public 
Schools. The TESA program will 
begin providing transition ser-
vices to students at the Bloom-
ington Transition Center in 
Bloomington. The plan is to start 
with three classrooms serving 
approximately twenty-eight stu-
dents ages eighteen to twenty-
one. The programming will be 
similar to what is being offered 
at the DCTC campus.  The district 
is excited about this growth op-
portunity and eager to make 
connections and help students 
build their transition skills in 
Bloomington! 
 
 
 
  



Curriculum Corner 
 
By Jennifer Hetland, Assistant Director/Principal 
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MCA and MTAS Testing 

As most of you know, on March 
4, 2019 Intermediate School Dis-
trict 917 begins MCA and MTAS 
testing. Last year there were 
over 500 state assessments ad-
ministered in the district.  This 
year we will have more tests ad-
ministered and want to make 
sure everyone has a positive test 
experience. 

Here are some items to remem-
ber during testing season: 

• All staff who come in contact 
with the test materials need 
to complete the Test Security 
Training, Assurances of Test 
Security and Non-Disclosure. 

• If you have any concerns 
about security during testing, 
please contact Jennifer Het-
land at 651-247-1538. 

• Students need to be verbally 
reminded of the importance 
of test security prior to 
testing. 

• Students must turn in 
phones and wearable elec-
tronics prior to testing. 

• Test tickets and scratch pa-
per are secure materials and 
they should be secure at all 
times. 

• Students need to prepare for 
online testing prior to their 
first test session. Student 
resources are available on 
PearsonAccess Next under 
Preparing for Testing 

 

 

Civics Testing 

A Civics test was added to the 
required statewide assessments 
for all students who were en-
rolled in 9th grade during the 2017-
2018 school year. 

• Students need to take the 
Civics exam until they answer 
30 of the 50 questions cor-
rectly. If they do not score a 
30 they will need to take it 
again. 

• Exam scores should be report-
ed to your site assessment 
coordinator and given to the 
site secretary to be uploaded 
in Infinite Campus. 

• Students with disabilities may 
be exempted from the test 
requirement as determined 
by the student’s IEP team. 

• Special education is address-
ing Civics and Economics dur-
ing the 2018-2019 school 
year. Most of the students in 
the special education pro-
grams should be taking the 
Civics exam during the 2018-
2019 school year.  

• The link to the online test 
questions is located at:  
www.legacy.leg.mn. 

• If your students need the 
questions presented in Board-
maker format consult with 
your Site Assessment Coordi-
nator.    

Curriculum 

For all of you who are using Pear-
son curriculum, Pearson has up-
dated 

their SuccessNet and Realize pla
tforms forms. Classes and stu-
dents now sync between the two 
systems using a new site called 
EasyBridge. If you have not 
logged into the program or you 
need support in getting your ac-
count set up on the site below 
please contact Melanie Rix at 
melanie.rix@isd917.org   

Realize 

https://www.pearsonrealize.com
/index.html#/  

SuccessNet 

https://www.pearsonsuccessnet.
com/snpapp/login/PsnLandingPa
ge.jsp?showLandingPage=true 

Pearson will roll over the student 
data from the 2018-2019 school 
year to the 2019-2020 school 
year for all created classes on 
July 1, 2019. 

 

 

 

http://www.legacy.leg.mn
mailto:melanie.rix@isd917.org
https://www.pearsonrealize.com/index.html#/
https://www.pearsonrealize.com/index.html#/
https://www.pearsonsuccessnet.com/snpapp/login/PsnLandingPage.jsp?showLandingPage=true
https://www.pearsonsuccessnet.com/snpapp/login/PsnLandingPage.jsp?showLandingPage=true
https://www.pearsonsuccessnet.com/snpapp/login/PsnLandingPage.jsp?showLandingPage=true
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Literacy Update 
 
By Brooke Peterson, Assistant Director and Kayleen Taffe, Reading Specialist 

Balanced Literacy Approach 

A balanced literacy approach is 
combining explicit language 
instruction with independent 
learning and language explora-
tion. It aims to strike a balance 
between both whole language 
and phonics when learning to 
read. The strongest elements 
of each are incorporated into a 
literacy program that aims to 
guide students toward profi-
cient and lifelong reading. A 
typical balanced literacy 
framework consists of five 
components including read 
aloud, guided reading, shared 
reading, independent reading, 
and word study. In a balanced 
literacy program, students: 

• see reading and writing 
modeled, 

• share in the reading and 
writing with the teacher, 

• are coached, 

• practice independently, 

• actively engage in word 
study. 

Frameworks like the 4 blocks, 
Daily 5, and Cafe  offer ways to 
incorporate a balanced literacy 
approach daily in your class-
rooms.   

Read Aloud 

Reading aloud- a good book 
read well- is the number one 
way to positively impact the 
disengaged reader (Layne, 

2009). Reading aloud is the 
single most important activity 
for building the knowledge re-
quired for eventual success in 
reading (Anderson et al., 
1985).   

The benefits of reading aloud 
to students include: 

• increases reading compre-
hension 

• improves listening skills 
• broadens vocabulary 

• broadens interest and 
taste in genres 

• builds background 
knowledge 

• builds lifelong readers 
• models fluent reading 

 
Why: 

• it’s fun 
 
How: 

• read books that are enjoya-
ble to you and the students 

• have fun reading the books 

• read books from every gen-
re throughout the year 

• read different books by the 
same author 

• when reading give the title, 
author, and illustrator- if 
reading a chapter book, 
give the title and author 
every time you pick up the 
book 

• provide time daily 

• build stamina 
• while your reading limit all 

distractions and interrup-

tions- have students focus 
on the reading not other 
things 

 
Independent Reading 

The volume of independent, 
silent reading that students do 
in school is significantly related 
to reading achievement (Miller 
& Sharp, 2018; Swan, Codding-
ton, Guthrie, 2010; Heibert & 
Reutzel, 2010; Cunningham & 
Stanovich, 2003). The key is to 
carve out the time every day, 
not a burst of reading time 
once in awhile. The ideal 
amount of time independent 
reading per day is 30 minutes. 
In the book, Game Changer by 
Miller and Sharp (2018), they 
encourage us to be “relentless 
and unwavering in our efforts 
to get kids to read. You can not 
let up on it.” p 89   

To do this we have to: 

• take into account the stu-
dent's unique needs and 
interests 

• model and support stu-
dents with opportunities to 
preview, share, and talk 
about books 

• provide rituals and routines 
for independent reading 
with time, space, and ac-
cess to books 

• not limit what they read or 
how many time they read a 
specific book 

https://www.amazon.com/s/ref=nb_sb_noss?url=search-alias%3Daps&field-keywords=children+with+disabilities+reading+and+writing+the+four-blocks+way
https://www.thedailycafe.com/daily-5


Assessment and Testing News—Continued 
 
By Jennifer Hetland, Assistant Director/Principal 
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Literacy Update-Continued 
 
By Brooke Peterson, Assistant Director and Kayleen Taffe, Reading Specialist 

• be persistent with reading 
time and relentless with 
getting students to read 

Students can not become 
readers without reading. Stu-
dents have to be talking about 
reading with others to create 
a reading identity.   

Equity and Access in Literacy 

“Literacy makes you unfit for 
oppression. Literacy creates 
possibilities for freedom” (C. 
Minor, personal communica-
tion, September 24, 2018). We 
don’t teach a book, we teach 
skills to access the book in 

ways that the skill sticks. 

When teaching those skills we 
need to plan out how we will 
teach them. Here is one way 
we can do that and an exam-
ple of what it looks like: 

Skill What “kid lan-
guage” might we 
use to describe 
this thing? 

What might it look 
like when a kid does 
this?  (Success Crite-
ria) 

In what context 
might a kid 
need to use this 
skill?  (when) 

Ways that we might teach 
it… 

 

 

 

Share space 

 

In your face, in 
my space, in my 
bubble, you're 
touching me, he’s 
looking at me 

People are naming 
what they need, re-
sponding to needs 
that are articulated. 
 Kids are able to see 
each others needs- 
our needs change. 
Conflict resolution. 
 We are allowed to 
have conflict but we 
need a way to re-
solve it. 

Everything! 
School 
Professionals 

Relationships 

 

How do we state our needs 
to empower others.   
I need space, please move. 
I am just not in the mood 
to play today, can you 
move away?  Name needs 
and respond 
 

1. What offends/hurts/ 
don’t like 

2. Make a request 
or Simply make a kind 
request 

 

If someone is in great dis-
tress—Ask if they need 
something -understand 
that they may have needs 
that are greater than mine 
 

1. Offer support 
 
You can be their voice to 
teach them what to say.   
You also have to teach 
them how to respond. 



Assessment and Testing News—Continued 
 
By Jennifer Hetland, Assistant Director/Principal 
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Literacy Update-Continued 
 
By Brooke Peterson, Assistant Director and Kayleen Taffe, Reading Specialist 

When teaching new skills here 
are questions to ask: 

1. Do I even know how to do 
that skill?  Anything you 
teach, make sure you have 
done it recently or that you 
can do it.  Reading and 
writing cannot be assigned, it 
must be taught. (planning) 

2. Try the skills ourselves. 
3. How did I do it?  Name it. 

One method:   
-Read the text 
-Hook onto a detail. 
-Thought about how that 
detail plays out for me or 
in my own life. 
-Explain 

Another method   
-Read the text 
-Name the event in the 
text and the feeling 
-Ask yourself:   In life 
would I have the same 
feeling? 

 
Get Caught Reading 

Get Caught Reading is an exciting 
way to provide students with 
their very own books to keep!   

As a district, we would like to 
offer an incentive for independ-
ent reading. Our goal is to have 
students read independently for 
a minimum of 20 minutes a day. 
  
Here is how it works: 
We want to catch students read-
ing throughout the day and cele-
brate it. We especially want to 
celebrate reading stamina in in-
dependent reading. When we 

catch a student reading we will 
hand them a “ticket award”. Your 
Assistant Director of Special Edu-
cation/Principals will have the 
tickets. Then the teacher will 
complete this google form.   

Every week we will draw a name, 
the winner will receive a free 
book and their names will go into 
the monthly literacy S’more. 
Kayleen will contact the teacher 
to discuss book choice and to ar-
range delivering the book to the 
student. 
  
We would really like to catch our 
students reading wherever and 
whenever we can. Look for stu-
dents reading not only in class, 
but maybe while they wait for the 
bus, in line, or in a corner of the 
library. Let’s build a culture of 
reading! 
 
Here are our winners so far!  Ben 
and Rio from Lebanon 
 

                 

                 
 

Literacy Strategy Smore- for 
more reading strategies see our 
monthly literacy Smore. 
 
1.0 

2.0 

3.0 

4.0 

5.0 

6.0 
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Technology Update-Getting the Assistive Tech Tools Your Students Need 
 
By Amanda Peters, Lead Teacher 

Once you’ve filled out the AT Consideration Checklist and have determined a student needs assis-
tive technology, don’t forget about the resources available to you in ISD 917’s assistive technology 
lending library. The tools available continue to grow. Below are pictured just a few of the resources 
that are available. A complete list of the 175 tools can be found at this link. 

BVI Lori Klein 

Concord Lynn Quam 

AL, Options, YTP, 
PHD 

Amanda Peters 

JSC Amanda Boehmer 

Century Middle 
School (D/HH) 

Taylor Thomas 

LNHS DHH, Gideon 
Pond,  PACES 

Cindy Jacobs 

TESA Holly Pemble 

PT, Diamond Head Patti Eldred 

Cedar Brenda Szoka, Jana 
Heidemann 

LEC Angie Fleming 

DASH Martha Allen 

AEC Jean Bannick 

You can check these items out by contacting your AT Team building representative:  

Remember about these other AT Resources found in Hoonuit: 

The video on using the AT Consideration Checklist during the IEP meeting.  

The AT Consideration Checklist to be used during assessments and IEP meetings. 

The Assistive Technology Guide to use to help answer FAQ and give sample wording 
to put in assessments and IEPs. 

https://docs.google.com/spreadsheets/d/1E-1EqcJh8UWlFFTygPPM7eHeiks2zwZ34FqYzDfGHxw/edit?usp=sharing
https://custom.atomiclearning.com/8389/1544720485_cust8389_movie1037688_lang1.mp4?Policy=eyJTdGF0ZW1lbnQiOlt7IlJlc291cmNlIjoiaHR0cHM6Ly9jdXN0b20uYXRvbWljbGVhcm5pbmcuY29tLzgzODkvMTU0NDcyMDQ4NV9jdXN0ODM4OV9tb3ZpZTEwMzc2ODhfbGFuZzEubXA0IiwiQ29uZGl0aW9uIjp7IkRhdG
https://learnit.hoonuit.com/easylink/1005314/learnit?playlist=eyJsZWFybml0Ijp7IjEwMzE3ODMiOjF9fQ%3D%3D
https://www.atomiclearning.com/k12/almovie?key=1032771&type=Customer&sid=1005314
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Due Process Dialogue-Crisis Intervention Plan Considerations Guide 
 
By Shanna Knutson,  School Psychology Lead 

Your team of BCBAs, school psy-
chologists, and administrators 
have worked to develop a guide to 
assist teams in the development 
of Crisis Intervention Plans.  This 
guide was developed in an effort 
to consider each student’s individ-
ual needs as crisis plans are devel-
oped. This guide can also be found 
in the FBA manual on Hoonuit. 
 
What is the difference between a 
Positive Behavior Support Plan 
and a Crisis Intervention Plan? 
 
A Positive Behavior Support Plan 
(PBSP) is a proactive or preventa-
tive response to a child’s behavior. 
 The PBSP includes a description of 
socially appropriate behaviors that 
could replace problem behavior as 
well as a plan for teaching these 

replacement behaviors.  This can 
include strategies for sensory, 
communication, social skills, aca-
demics, response to non-crisis be-
haviors, etc. This could also in-
clude modifications to the stu-
dent’s curriculum, environment, 
activities, or interaction with oth-
ers.  Some PBSPs will result in a 
significant list of strategies and 
modifications, while others will be 
brief. 
 
A Crisis Intervention Plan should 
be written as the final steps of a 
PBSP when the student’s behavior 
suggests that restrictive proce-
dures may be used to intervene 
with the student.  According to 
PACER Center, Inc. (2014), a crisis 
plan is “an action plan that is 
needed for times when a student 

may be at risk of harm to self or 
others”. The steps outlined in a 
crisis plan are prescriptive for the 
safety of the student and staff in a 
crisis situation.  All students with a 
crisis plan should have a corre-
sponding PBSP, in an effort to 
avoid crisis; a crisis plan should 
not be written as a stand-alone 
document. In the rare occasion 
that a temporary crisis plans needs 
to be developed while a functional 
behavior assessment is being con-
ducted, please contact your pro-
gram director or lead teacher for 
guidance.   Not all students will 
need the final steps of outlining a 
crisis intervention plan (in SpEd 
Forms, this section will not print if 
it is not completed). 

Questions to consider when developing a Crisis Intervention Plan: 

• What is the definition of a crisis for your student?   

• What does it look like?  When do you know? 
(Additional considerations: Where does it happen?  Who does it happen with? What does it sound 
like? When does it cross over from non-crisis to crisis?) 

• Are there other procedures that can be implemented with this child in a crisis situation? 
• What are these procedures?  When do we know that they are needed? 

(Additional considerations: Is there anything you would try before you need to do restrictive proce-
dures that isn’t listed above in the consequence intervention?) 

• Can we use restrictive procedures with this child? 
• At what point do we implement restrictive procedures? 

• What would these restrictive procedures look like? 
(Additional considerations: How do you know you need to use restrictive procedures as opposed to 
other procedures?  How do you know you can stop using the restrictive procedures? What will you do 
after the use of restrictive procedures?  How will you help the student get back to task?) 
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Due Process Dialogue-Continued 
 
By Shanna Knutson,  School Psychology Lead 

• Would we contact the police?   
• At what point would we contact the police? 
• Who contacts the police? 

(Additional considerations: What would happen that would require police to help keep everyone 
safe?) 

• Can we contact a parent or guardian for this child? 

• At what point would we contact the child’s parent/guardian? 
(Additional considerations: Could you have the parent/guardian help brainstorm during the crisis? 
 Would you want the student to talk to his/her parent/guardian?) 

• What kind of documentation is needed? 

• How will this documentation be used? 
• Are there any time requirements around this documentation? 
• Who should get a copy of the documentation? 



Mosley is Moving 
 
By Brooke Peterson, Assistant Director 

www.isd917.k12.mn.us 

To promote literacy across Inter-
mediate School District 917, 
Kayleen has created a monthly Lit-
eracy S’more to share literacy 
strategies and shares weekly word 
wall games to use in classrooms. In 
addition, Kayleen has established a 
Get Caught Reading program 
where students can win a free 
book! 
 
Kayleen has also provided a varie-
ty of professional development to 
programs, sites, and individual 
teachers over the course of the 
year. Mosely is excited to visit 
Kayleen’s office and read the vari-
ety of books that she has ready to 
give to students who are caught 
reading! 

Mosely is on the move! This time 
he is headed to Kayleen Taffe, our 
district reading specialist. Mosely’s 
favorite book is If You Give a 
Moose a Muffin by Laura Numer-
off. He thought it was only fitting 
to visit her during I Love to Read 
Month with all of the work 
Kayleen has done to promote liter-
acy and support reading instruc-
tion throughout the district. This is 
the first time that Intermediate 
School District 917 has had a read-
ing specialist and Kayleen’s first 
year with the district. Kayleen has 
previous experience as a special 
education teacher and reading 
specialist in setting IV programs in 
another intermediate district, so 
comes with a wealth of knowledge 
and experiences to share. 
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